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WHAT IS LANGUAGE?

Simply defined, human language is the specific range of verbal and nonverbal expressions that any given group uses to convey information accurately, reliably, and repeatedly among its members.

Language is the most complex human behavior simply because it encompasses all ranges of human endeavor, curiosity, and psychology.  Language is such a critical and inseparable part of the human experience that many anthropologists even go so far as to classify it as a tool – on par with the invention of the wheel in the advancement of the human race.

Language is not limited to words alone, but also to intonation, register, facial expressions, body gestures, timing, and context.  In an instant of sudden contact with a complete stranger, his/her language usage immediately reveals to us such essential information as his/her socioeconomic background, level of education, psychological state, ego, and intentions.  Recent studies have even gone so far as to prove the existence of a single set of unvarying facial expressions that are universally valid indicators of specific human emotion across all cultures.
WHAT IS LITERACY?

Literacy is the level of competence that a speaker attains in reading a language.  In modern society, literacy is defined as an individual’s performance on the textual (written) level alone (the ability to read and write at a level required to function in everyday life), but many observers also point out the importance of including cultural and social literacy in a definition of literacy.  In modern American society, basic adult literacy often also includes such non-language skills as computer literacy and basic math (balancing a checkbook).   

In purely linguistic terms, competence and performance are two very distinct indicators of language proficiency; competence being the passive understanding that an individual has of his/her language, and performance being his/her level of active use with other speakers.  
Given the incredible flexibility and ongoing evolution of all human language, leading research linguists like Noam Chomsky advocate using competence alone as the sole barometer of language proficiency, while others – usually educators – insist that, “the proof is in the pudding,” and that we ought to rely on an individual’s performance as the only true measure of proficiency.
As mentioned in MODULE 1, Project Upgrade is performance-oriented.  Our goal is to help our learners reach their goals.  While it is heartwarming to know that a given learner is attaining a high level of competence in his/her acquisition of English or improvement in literacy skills, what we are really looking for is the achievement of personal goals through the learner’s performance in real-life situations.  This is an important point to keep in mind in the course of your tutoring, because if, over months or even years of tutoring, you find that your learner is only using his/her skills in class and not actively using the new language or literacy skills in daily life, then that learner is neither meeting his/her goals, nor yours, nor ours.  More about this in the training session.
LEARNING STYLES

Learning can be achieved through a variety of sensory inputs and experiences:  for example, some people are good listeners (auditory) and can learn a lot just by listening to a teacher explain the topic orally; others are more visually oriented and learn best when presented with charts, graphs, pictures, and diagrams (visual); and still others are good with their hands and prefer to put theory into practice in a hands-on (kinesthetic) way. Often, people do not fall easily into any single category, but instead tend to rely on a combination of these 3 basic learning styles.  

Many of our learners consider themselves audiovisual, with a significant minority declaring themselves kinesthetic.  

Most of the tutors in our program report themselves to be visual learners, and this stands to reason, since most people who frequent libraries and are interested in teaching are themselves active readers.  By filling out and grading the Barsch Leaning Style Preference Form included with this module, you can determine which of the learning styles you tend to prefer.  This knowledge can then inform your tutoring.
TEACHING STYLES

The benefit of knowing both your and your learner’s preferred learning style is that it will help you adapt the content of your lessons to the most effective format.  An awareness of your own preference can alert you to concentrate on your learner’s style instead and enable you to teach to his/her preferred style rather than your own.  If your learner is audiovisual, for example, you might want to make use of videos and taped listening exercises.  If your learner is kinesthetic, you might want to incorporate hands-on puzzles, crosswords, and games like SCRABBLE in your lessons.  We will discuss the results of the Barsch form that you fill out and explore teaching strategies for addressing the 3 learning styles further in the training.
LEARNING DIFFERENCES
Language “disabilities” can be organic (from birth), or acquired (from traumas).  Dyslexia, autism, and developmental disabilities are some examples of organic disabilities, while head injuries, strokes, substance abuse, or other traumas that cause brain lesions, or “aphasias,” are some examples of acquired disabilities. 

Learning disabilities are often synonymous with language disabilities, but not always.  Some learning differences like dyslexia can arise for many different reasons (many of which are still unknown) and can be corrected with varying degrees of success.  One variant of dyslexia, for example, consists simply in the visual blurring of color contrast between text and background paper on a printed page.  Another form of dyslexia has to do with eye scanning – jumping back and forth across words and lines of text while reading.  The literacy program makes efforts to help individuals identify potential learning differences and to support tutors in working with learners who face these challenges.
SECOND-LANGUAGE ACQUISITION
Infants, young children, adolescents, and adults all acquire a second language (L2) differently.  As a general rule, the younger a person is when beginning to learn L2, the easier it is, and the better his/her pronunciation will be. 

Infants

Infants typically assimilate L2 just as easily as their first language, L1.  Since they are still forming brain connections to their speech apparatus (mouth, lips, tongue, throat, nose), the L2 wiring is just as flawless as L1; meaning that they grow up speaking both languages with perfect pronunciation.  

The rate, complexity, and accuracy of infant language acquisition is so completely astonishing that distinguished linguists like Noam Chomsky have been led to hypothesize about the existence of a “universal grammar,” that is, a genetic, instinctual predisposition to language learning that is practically indistinguishable from other human instincts like walking.  Chomsky makes the assertion that just as no one “teaches” us to walk, nor does anyone teach us to speak.

Teaching Methodology:

None.  Infancy is the ultimate total-immersion program:  language is assimilated in a purely organic way.  Infants are literally born into language(s).   

Young Children

Young children (aged 5 to 11) also show an astonishing ability to acquire L2, and their brains are still plastic enough to adapt almost flawlessly to L2 pronunciation, and their intellectual development is still at the stage where they are able to take on new (foreign) forms wholesale, without questioning or faltering.  This means that young children are not apt to make false comparisons between the two languages; instead they accept each language on its own terms.  However, certain social factors often limit their range of exposure:  in most cases, when a person begins learning L2 as a young child, it is often at the insistence of a parent, relative, or teacher (parents who want their children to learn foreign languages for future success in international careers, a grandparent who insists on using the language of the old country, or a language teacher at school who presents L2 as an academic discipline).  As a result, the child’s exposure to L2 usage is often limited to so few contexts (fishing trips with grandpa, foreign language classes with Ms. Peterson), that he/she is left with significant vocabulary deficits in the second language.  
Teaching Methodology:

In childhood, language teaching must be focused on pleasure activities.  Young children typically lack the conceptual acuity or attention span for highly structured explanations.  Activity-based language experiences are the best approach.
Adolescents
Beginning in puberty, the hard-wired brain connections with the speech apparatus are more or less solidified and it becomes increasingly difficult for the learner to wire up to foreign speech patterns.   For people who begin learning L2 in adolescence, achieving native-sounding pronunciation is often an elusive goal.  Also, the intellectualizing, questioning nature of adolescents can often hinder their wholesale acceptance of foreign language structures in ways that never beset younger children.  But what adolescents lack in brain plasticity, they more than make up for in intellectual development and conceptual maturity.  When teaching L2 to adolescents, one can enter into complex linguistic explanations and metaphorical comparisons that would be utterly impossible to do with younger children.  Moreover, some of the main social imperatives of adolescence - imitating adult behavior and obtaining peer approval - often work to the teacher’s advantage.  Adolescent students who are motivated by a positive and competent teacher will usually strive to master the material, and they tend to show great endurance and perseverance covering difficult linguistic concepts.  Until instructed otherwise, adolescents will instinctively try to apply the same concepts and pronunciation patterns from their own native language to L2.  Such transferences are usually referred to by linguists as “interference.”
Teaching Methodology:

Adolescents can be taught in a straight-on, rigorously academic way.  Total immersion is of course the ideal, but adolescents can also benefit from classroom-only study, choosing outside topics of personal interest to expand their vocabulary range at will.  
Adults
Adults exhibit many of the same traits as adolescents, but even more acutely.  Adult brains are as hard-wired as the grooves of a vinyl record and as such, few students who embark on L2 as adults ever reach a level of perfectly native pronunciation, though they are quite capable of completely mastering L2 at all other levels – vocabulary, syntax, grammar, slang, range of usages, etc.  Language interference between L1 and L2 in adult learners is even more acute than among adolescents, as adults try to apply everything they ever knew about their own language to their study of the foreign tongue.  Sometimes such wholesale transference can yield benefits, however; especially when L2 is a closely related language with few phonological, lexical, or grammatical differences:  as in the case of a Spaniard learning Portuguese.  Like adolescents, adults are also motivated by a need to succeed (oversees job assignments, raises, bonuses, etc) and to be respected and admired by their peers.  Such motivation can be a real impulse to hard work and fast development in L2.  
Teaching Methodology:
Many adults, like adolescents, can be taught in a straight-on, rigorously academic way, or, even better, through total immersion.  Others respond better to an activity, or game-based curriculum. Pronunciation drills and complex explanations of language differences are  needed or even sought by some learners also.  Since Project Upgrade is a learner-centered program, it is important to always give primary consideration to the expressed needs and interests of the learners.  Bear in mind the learning style and stated goals of the learner when considering methodology. 
STAGES OF SECOND-LANGUAGE LEARNING

Learning a second language is a slow process of small, incremental steps.  Language involves four basic skills sets:  listening, reading, speaking, and writing.  Listening and reading are passive skills; that is to say that the language presents itself to the learner in all its native fullness.  Speaking and writing are active skills, however, and they take much more time to develop.  It is far more difficult for an ESL learner to write an opinion essay about politics than to read one in the newspaper.  Likewise, it is far more difficult for a learner to talk about the news of the day than to listen to the news on the radio.  ESL tutors quickly discover that their learners may know much more English than they are able to actively communicate.
These are the four basic stages to learning a second language:  

PRE-SPEECH (listening)
Learners use gestures, some nouns, and very few verbs to communicate.  Tutors should use very short but complete sentences to communicate.  Do not engage in one-word exchanges, since this sets a poor example and keeps the learning experience at an unnatural, Tarzan-like stage.  In the training, we will present the use of Total Physical Response (think of asking the baby, “where’s your nose?  your eye?, etc. and having the child respond by pointing) as a technique for teaching the beginning ESL learner who is in the pre-speech stage.  We will also present a listen and draw activity to model TPR for you.
SPEECH EMERGENCE (speaking)
Learners begin formulating short sentences on their own and they experiment with grammar and syntax in unexpected and often nonstandard ways.  At this stage, it is important to let the learner speak without interruption or correction.  At the stage of speech emergence, the most important thing is for the learner to gain confidence in speaking itself, and not necessarily in the correctness of usage.  In the training session we will watch videos that show teaching vocabulary and dialogs in Russian to allow you to feel what it is like to learn in a foreign language.  We will also use the following “Steps in the Early Production Technique” handout to demonstrate techniques for working with this stage learner.  
INTERMEDIATE FLUENCY (reading and writing)
Learners are able to speak effectively on a wide range of topics.  Vocabulary and general speaking skills are improving week to week and tutors may begin focusing on proper pronunciation and grammar.  Tutors should also start directing their classes towards more reading and writing opportunities, since their learners are now at the point where they can begin tackling these skill areas.  
We will consider some techniques for teaching reading in Module 3 and will demonstrate them in the training.

NEAR-NATIVE FLUENCY (reading and writing)
Learners have enough mastery of the language that they are beginning to achieve a heightened level of independence and self-reliance in the community.  Their fluency needs are directed more towards vocabulary enrichment for specific activities and purposes (like job-related technical jargon), as well as accent reduction.  They are conversant on a wide range of topics and enjoy learning idioms, sayings, and jokes.  Tutors will focus more and more on developing reading comprehension skills as well as encouraging learners to demonstrate their linguistic fluency through writing activities.  Writing will be discussed more in Module 4.
  THREE TUTORING MANTRAS
BEGINNING ESL LEVELS

1.  Modeling is Mandatory

The most important tutoring technique at the beginning level is proper modeling.  This means that the tutor should present the language in the most natural, fluid way.  Tutors should choose simple but correct usages.  Tutors should avoid incorrect usages.  Tutors often feel a strong urge to speak unnaturally or to mimic their own learners’ misuses as a way of helping them along.  While well intentioned, this is actually a detriment to the learning process, since it gives a false representation of the language as it is generally spoken.  Try to be as natural in your use of English as possible.  If your learner has difficulty understanding you, try to simplify your expressions, but don’t resort to incorrect forms.  Enunciating (speaking slowly and pronouncing every syllable clearly) can be a big help.  So can repetition, gestures, and facial expressions.  Stages in modeling language include tutor say/ student listen, tutor say again, tutor and student say together, say again, student says alone.  Grammar explanations should be avoided at this level.  More about modeling in the training.
INTERMEDIATE & ADVANCED ESL LEVELS
2.  Mistakes are Milestones

A learner of English as a second language should hope to make at least 10,000 mistakes on the long road from beginner to total language mastery.  Mistakes are a crucial part of the learning process, and the kinds of mistakes that your learner is making will give you extremely important insights into the level the learner is reaching and the direction you may need to take in your lessons.  Adult learners are often self-aware of the mistakes they are making and it is not unusual for an intermediate or advanced learner to ask you specific questions about proper usage.  This kind of introspection is a very healthy and natural stage of development and it indicates that the learner is motivated to attain an ever-higher level of proficiency.  As a tutor, you should look upon mistakes and questions as important milestones in your learner’s development and the specific questions that arise can serve as important guides to the topics you may want to cover in your next lesson.
3.  Grammar is Gorgeous

In connection with the section above, you will want to begin incorporating grammar explanations in your lessons once you find that your intermediate or advanced learner is consistently making certain kinds of grammar mistakes or asking specific questions about proper usage.  Grammar explanations should be narrowly focused and limited only to the topic at hand.  Often, one grammar explanation may lead to another grammar question and the need for successive explanations.  When this occurs, let your learner know that you will cover separate grammar questions in other classes.  Every time you present a detailed grammar explanation, you should also assign homework on that topic so that your learner can reinforce his/her understanding through practice.  There are plenty of grammar books in the Literacy Office with exercises for you to use.  We also provide grammar workshops for tutors.
Please complete the Module 2 Summary Sheet on Page 8 and then go on to Module 3. 

MODULE 2   
SUMMARY SHEET
True / False









     CIRCLE ONE
1.  TPR is one technique for teaching a pre-speech learner.

           T
F
2.  Mistakes are an important part of the learning process. 
        
           T
F
3.  Adults can easily achieve native pronunciation in a foreign language         T
F

4.  Project Upgrade is a performance-based literacy program.

           T
F
Multiple Choice

Listening to the radio is an example of:
     
Speech emergence refers to:
A. an active skill





A.  passive knowledge of a language
B. a passive skill





B.  learners’ beginning to use language
C. an Intermediate ESL skill




C.  the goal of language educators
Infants learn L2 better than adults because:

In modern America, adult literacy includes:
A. their brains become hard-wired for L2


A.  Reading and writing skills
B. their parents correct them




B.  Computer and math skills.
C. their brains are “clean slates”



C.  All of the above.
Short Response

Please write brief answers to each of the following questions:

1.  What are some strengths and weaknesses of adults in learning a second language?    
     __________________________________________________________________

2.  What kinds of teaching techniques would you use for a visual learner? 
     __________________________________________________________________

3.  Why are a learner’s mistakes such an important part of the tutoring process? 
     __________________________________________________________________

4.  Why is proper modeling important in teaching ESL? 
     __________________________________________________________________
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